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Introduction

This presentation explores the role of genre within a literacy-based curriculum of the German
department at Georgetown University (GUGD). Two years ago the department finished its three
year-long implementation phase of a curriculum reform and is currently involved in the on-going
maintenance and refinement of curricular features such as writing and speaking tasks (for more
information on the curriculum reform and maintenance, consult the department website at

www.georgetown.edu/departments/German/curriculum/curriculum.html). In our work we hope

to offer another perspective to curriculum maintenance. The GUGD curriculum “Developing
Multiple Literacies” is conceived of as an integrated content-oriented and task-based approach
and is conceptualized to enable learners to become competent and multi-literate non-native users
of German who can employ the language in a range of intellectual, professional, and personal
contexts.

This study is located within a larger 2-year department wide action-research project
sponsored by the Teacher/Practitioner Grant from the Spencer Foundation (Practitioner Research
Communication and Mentoring Grants of the Spencer Foundation; grant number 00-3-172-01).
The project stemmed in part from a need among members of the GUGD to have common
working definitions for the notion of genre, as well as that of narrative, terms, which are central

to its curriculum and pedagogical materials. Additionally, this study was motivated by the desire



to see how the awareness of genre could inform our pedagogical practices in the classroom and

across the curriculum.

Interview data: Analysis and discussion

The first phase of the project consisted of collection and analysis of qualitative interview data
from 8 faculty members and 14 teaching and non-teaching graduate students in the department to
gain insight into the instructors’ perceptions of genre and its pedagogical applications within the
curriculum. In particular, the interview addressed several areas: the notion and definitions of
genre, genre differences between L1 and L2, genre and creativity, genre and difficulty, genre and
teaching practices, and genre and authenticity. The second phase constituted the compilation and
analysis of all texts used pedagogically at all four levels of the curriculum.

Let us begin with the first phase. We will briefly outline the major findings from the
interview data. One of the first questions that we asked our informants was ‘What is your
definition of the term ‘genre,” how do you understand this concept, and could you provide
examples?’ The most frequent common definition that shows up in our data is phrased in terms
of the traditional split of major literary genres: namely, prose, poetry and drama. This fact is
hardly surprising considering that our informants are coming from the language and literature
department and the majority of them name literary studies as the primary (and often the only)
source of their notions about genre. However, only three informants were consistent in applying
this tri-partite definition of genre throughout the interview, while the rest chose to apply the term
more freely as the interview progressed. Among the informants who gave other definitions of

genre, five — all of whom concentrate their research on the fields of general linguistics and SLA



— have specifically identified the school of Systemic Functional Linguistics (Halliday 1985;
Eggins 1994) as one of their sources for understanding genre.

Several people made a comment that their definitions of genre differ depending on the
context in which the term is used; they differentiated between art and media context, research
context, and teaching context. Since our informants were well aware that for the purposes of our
study we are primarily interested in the teaching context, they felt free to apply the term ‘genre’
to the various text types when talking about their teaching practices and the departmental
curriculum in general. However, a few chose to reserve the term ‘genre’ exclusively for prose,
poetry, and drama and suggested that in our curriculum context terms as ‘sub-genres’ or ‘text
types’ would be more appropriate. They claimed that these terms might be ‘more neutral’, since
they generally consider the term ‘genre’ to be associated with the tri-partite division within the
literary tradition.

Quite a few people saw genre as a way to categorize or classify texts on the basis of many
features among which the most prominent was the communicative and socio-cultural context in
which genre appears. Most — if not all — of our informants see genre as a culturally, socially and
historically determined and situated practice. To quote one of the informants: ‘the awareness of
genre is a part of cultural literacy’.

As evidenced from the above discussion, the definitions of genre vary considerably among
the members of the department. Therefore, it is not surprising that when we asked our informants
to name some examples of genre, we received answers on quite a broad spectrum. Many
informants explicitly differentiated between literary and non-literary, fictional and non-fictional,
monologic and dialogic, formal and informal, and public and private genres. Examples of written

genres ranged from literary genres, to academic genres, to everyday-use genres, to pedagogical
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genres. 19 out of 22 respondents included spoken discourse under the notion of genre as well.
Generally, however, we have received much longer and more detailed lists of written genres than
of spoken ones. For details of genres that in fact appear in the curriculum, as reported by
informants, see Table 1. It should be noted that most informants moved quickly in and out of
“genre” as a construct, and the three constructs, genre-text-task, seemed quite fluidly related in
their mind.

A closer look at the curriculum revealed that several upper-level courses are based on
particular genres; for instance, courses on mysteries, German comedies, fairy tales,
autobiographies, radio plays, dramas and novellas. Additionally within the interviews,
informants mentioned how genre can be used to structure units within courses, to structure the

curriculum itself, as well as act as a means for checking on the diversity of the curriculum.

Genres and discourses

One of the pervasive themes that emerged from the data without being directly prompted was
the relationship between genres and curricular progression. Questions that triggered the notion of
progression in informants were “What types of genres appear at different levels?” and “What do
you think makes some genres more difficult to acquire?” A most prominent category under
which genre difficulty was linked to curricular progression was that of a shift from
primary/personal discourses to secondary/public discourses: 10 out of 22 of our informants
conceptualize genre sequencing in these terms. The majority of informants mentioned the
predominance of genres requiring presentation of personal information on the introductory level

(Level I). They indicated a transition to personal stories of other people on the intermediate and



advanced levels (Levels II and III respectively). And they pointed to public discourse genres at
Level IV: magazine articles, précis, legal briefs, research papers, and speeches.
In general, the problem of sequencing was articulated by the informants in the interviews as a

function of five properties:

1. Structural and linguistic complexity
2. Familiarity

3. Nature of the task

4. Cognitive difficulty

5. Interest and motivation

In this presentation, we will discuss only the first factor, since it relates to the issue of genre
progression. Our informants related difficulty in public discourse genres to structural complexity
and to more complex linguistic patterns resulting from it. Public discourse texts believed to be
situated at the higher levels of the curriculum were characterized by an argumentative
“comparative-analytical” and “interpretative-analytical” configurations. Two informants
mentioned the difficulty of genres that incorporate other subgenres (like a précis). Argumentative
texts were opposed to easier, chronologically-oriented texts, like some personal narratives. Other
informants referred to an increase in linguistic complexity in connection to secondary discourse
genres. The following factors were identified as contributing to linguistic complexity in genre
comprehension and production:

Move from verbal to nominal paradigm

Move from active to passive voice

Semantic complexity

More variation in grammatical forms: for example, more varied verb tenses (subjunctive)
Use of vocabulary specific of a certain academic discipline

This move from private to public discourses, as mentioned by our informants, is discussed by

Gee (1990) in terms of primary and secondary discourses (a term we have already mentioned



within the context of our informant data). According to Gee, the primary discourse corresponds
roughly to the oral mode of communication in which the familiar sphere of living plays a central
role. The secondary discourses, built on these primary ways of being, represent more formal
ways of life found in public, institutional settings. Yet, as cultural linguists have already shown
in ethnographic studies (i.e., Heath 1983; Gee 1990, 1998), primary discourses are not universal
and can in fact vary greatly amongst native speakers of the same language. Additionally,
primary discourses influence the secondary discourses upon which they are drawn. The
difference depends on the presence of institutions and the relationships between participants.
Figure 1 summarizes the differences between primary and secondary discourses as described by

Gee (1998).

Primary discourses:
¢ developed in the primary process of enculturation

Secondary discourses:

¢ involve social institutions beyond the family, no matter how much they also involve the
family. These institutions all share the factor that they require one to communicate with non-
intimates (or to treat intimates as if they were not intimates).

¢ build on and extend the uses of languages we acquired as part of our primary discourse

(Gee 1998)

Figure 1.

This constructive relationship between discourse areas is similar to the Bakhtinian notion of
speech genres, in which the secondary (more complex) ones draw on the primary ones, and
“assume” their own “special character” in the process (Bakhtin 1986, p. 62). Literary language,
as Bakhtin and others note, is notorious for taking features of everyday dialogue and placing
them within more complex secondary genres, thereby giving these utterances new meaning in the

context of a new work (Bakhtin 1986; Tannen 1989).




Reflecting Bakhtin’s commitment to context, genre, just like discourse, affords social
practice a prominent role. Below there are several definitions of the term genre seen in three
different traditions of genre theory in learning contexts: that of Australian genre-based
pedagogies, English for Special Purposes, and New Rhetoric (Hyon 1996). Just as our informants
offered varying definitions of the term, differing interpretations appear also in the literature - all
however include the social situatedness of genre.

1. “Genres are configurations of meaning that are recurrently phased together to enact social

practices.” (Martin 2002)
2. ““A genre exists only in the recognition and attributions of the users.” (Bazerman 1994)
3. “... Some set of communicative purposes [and] various patterns of similarity in terms of
structure, style, content and intended audience.” (Swales 1990).

As Paltridge 2002 elaborates, it is precisely the social practice that distinguishes genre from
text type in particular (Paltridge 2002). Guleff 2002 offers a concrete example of fore-grounding
the social aspect of genre in teaching practices, as she shows how community practices in an
anthropology course can contribute to more successful student participation and lay the

foundations for further work in the field.

Analysis of teaching materials from genre perspective: Can we speak of genre progression?
Interested in pursuing our informants’ notions of the relationship between genre and
discourse, we set out to understand how genres, as contextualized frameworks, are realized along
the primary/secondary discourse continuum. To this end, we are in the process of conducting an
analysis of all the texts that are used as instructional materials during Fall 2001 at the first four

levels of the curriculum. Looking to the literature on genre applications in pedagogical settings



(particularly at contributions in Genre in the Classroom book (Johns 2002) by Bhatia,
Flowerdew, Grabe, Guleff, Hyon, Martin, and Paltridge, as well as at Christie 1997), we
established a framework, in which prominent genre features were represented (for a sample
analysis of two texts, see Table 2).

Because of the diverse nature of the discourses used in the curriculum, we struggled
somewhat during our first step in identifying and then comparing these dominant features.
Unlike most of the genre studies in the wider literature that are located in specific fields of
discipline (predominantly those found in ESP and functional linguistics), the collection of texts
in the German department curriculum spans a wide range of fields of inquiry, as well as
represents both primary and secondary discourses. But despite Miller’s concluding statement in
her 1984 article on genre that creating a taxonomy of (rhetorical) genres is an impossible task,
since “the number of genres current in any society is indeterminate and depends upon the
complexity and diversity of the society” (p. 163), we have begun to embark on a text analysis
that involves texts representing much more diverse ways of life than those typically dealt with in
studies of particular academic (Eggins, et al. 1993) or workplace (Bazerman 1994) disciplines.
This is likely to be a phenomenon of many current foreign language departments in collegiate
settings, where the development towards programmatic change involves increasingly more
diversified interdisciplinary approaches.

In attempting to differentiate between the primary and secondary discourses that our
informants suggested to us, we set out to analyze the text materials to see to what extent the
progression following the primary/secondary discourse dichotomy exists.

While the issue of progression of text types (particularly from narrative to more expository

modes) is well-documented in the literature (see Grabe 2002 for a literature review that includes



research in the fields of psychology, education, and linguistics), we found among our data set,
and as Martin 2002 also recently points out, a number of genres that do not fall on the continuum
of narration to exposition. This includes the entire family of service encounter genres, those of
interviewing, and those indicative of casual speech which are more interpersonally-motivated, to
name a few.

As evident from Table 3, the majority of texts corresponding to the genres on the primary
discourse level (as defined by Gee above) are located primarily at the beginning level of
instruction. As one can see, the secondary discourses, representing institutionalized settings,
already begin at Level I and continue on in the curriculum, where at Level IV only genres found
in secondary uses of language appear.

As one might imagine, within a foreign language teaching context, the boundaries of these
two discourse frames are however not always clear, and in fact, there may arise instances of
“blurring” between the two, as we noted on our grid.

To get a sense of progression that may occur in terms of generic features, we chose a
particular theme represented in varying degrees in all of the first four levels of the curriculum,
namely that of school and education in German-speaking contexts. We then posed the questions:
Can one really speak of a progression in terms of primary and secondary discourses as reflected
in the respective genres? And what in particular do these differences offer us in the development
of linguistic and content knowledge?

The progression from primary to secondary discourses can be illustrated by looking at the
situational context in which these texts are located. Here we refer both to the settings and the
participants involved in the interaction. As one can see with the genres provided in Table 4,

there in fact exists a shift from interaction involving a close circle of intimates such as those
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genres located in Level I to positioning oneself against a broader societal context, which involves
taking on roles defined by institutions such as in those genres seen in Level IV. From this
preliminary analysis we can already see that these constellations of relationships follow
particular linguistic patterns. In the genres representing the earlier levels of instruction we find
mention of specific participants through the use of first and second person referring terms. At
the upper levels of instruction, on the other hand, where content is increasingly more oriented
towards generic participants, positioning comes about through such linguistic means as passive
voice, modality and other markers of evaluation, such as discourse particles.

Just as particular genres employ particular linguistic means, so too are certain content areas
better suited for certain genres. Casual conversation used in Level L, for example, allows
speakers to engage in such personally centered topics as Talents, Plans and Duties, one of the six
units in the first semester course. In Level I, we find two genres, TV docudrama and short
opinion poll answers used to illustrate East German society after the Fall of the Berlin wall. The
first portrays post-GDR life; the second highlights the issues predominant in GDR society via a
Question/Answer format. Both of these are situated within the institution of education. The
genres used at Level III, particularly the interviews, deal with recent historical events and give
learners insight into the interviewees’ personal reflections concerning changes in the secondary
school system. One of the three thematic units in the Level IV course deals with developing
students’ understanding of the system of higher education in Germany, most specifically
developing familiarity with the major policy issues that are currently heard in the German-
speaking press. Here, one finds a number of expository genres that present viewpoints and

arguments for and against a proposed reform of the German educational system. Through these
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genres, students can acquire knowledge of the role of education in the personal and public
discourses of German society.

As a result of this analysis, we can begin to get a sense of other genres situated within
educational settings that could offer richer linguistic possibilities and more varied perspectives
within a particular theme - all leading to fuller participation of students in the multiple “ways of

being” (Gee 1990).

Conclusion

The goals of the German Department’s curriculum, as its name implies, are geared towards
gaining a set of multiple literacies. This means that students are introduced to a range of
different disciplines and contexts (such as literature, history, business, film, to name the most
obvious) so as to prepare students for situations not solely located within familiar settings and
involving personal relationships, but also those involving institutionalized contexts, particularly
found within academic environments. These goals are not unlike those of many foreign language
departments, where success is ultimately measured in terms of being able to interact in a myriad
of contexts. As we have shown, this does not merely mean having adequate linguistic or content
knowledge, but rather signifies knowledge about how the two relate to each other - in other
words, understanding the greater context. Genre may in fact lend insight into how these two
interact, thereby giving us a sense as language practitioners of what texts can potentially provide
for us.

Because this analysis is located within a greater curriculum, we hope to provide our
informants with a more global sense of genres we currently use in the department, and as

categorized according to their dominant features. In particular, we believe this information will
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be useful to them in efforts related to curriculum maintenance, including not only course design
but also text selection for courses already in place. A few of our informants expressed the need
to know more about spoken genres to enable them to provide students with appropriate genre-
related feedback in oral tasks. As very few of our informants were able to comment on teaching
practices at all levels, analysis of the texts should also provide the instructors with an opportunity

to understand their role within the larger curricular framework.
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Table 1

Genres appearing in the GUGD curriculum (as reported by informants)

Level I poem, nursery rhyme, song, narrative, short story, exposition text, newspaper
article, web-based text, description of a room, a letter to a friend, personal ad and
response to it, apartment search ad, invitation, message on a holiday card,
horoscope, travel account, giving directions, recipe

Level I letter to a friend, fairy tale, novel, soap opera

Level 11T short story, novel, personal narrative, newspaper article, legal brief, editorial essay,
personal letter, letter of protest, interview, group presentation, panel discussion, talk
show, film, movie review, song

Level IV short novel, story, letter to the editor, personal letter, diary entry, précis, newspaper
article, magazine article, handbook for university students

Level V comedy, comedy skit, scene analysis, miniature drama, fairy tale, detective story,

autobiography, (personal and public) diary, journal, reflective essay, interpretive
essay, (personal and public) letter, public narrative, political and sociocultural
reporting, newspaper article, Feuilleton, research paper, academic article, précis,
book review

14




Sl

JeuIo)pa SHOUITL)SUT sweu orua3d,, ysydug 1
IR usgunsromuy sweu 2IUas,, UBWIdD) ‘(]
[euonoyuou [EUONDIJUOU | [eUONOLJUOU ‘SA [RUONDL] 6
(uonejussardax
«feuonrnnsut,,
£q pazu)oeIeyd Se)
srqnd anqnd ajeaud 'saotqng ‘g
SH0}J2 ULIOJaI
ANsIoAtun Uo 9)qap JuasaId UT paIsIIAIUT SIIPEaI SJuUapmys ANSIoAIUN UeUIdL) SUNUOIU aoualpne papuau] 7
2IM)o0nSs 9OUUIS POLIBA -
uonisod s 10yyne Mmoys 03 (a1g uassnu
(yoySowom ‘4pq3utpgoun “a1) sapored aAnen|eAD - yayronqig inz Suv3nz uap 4n.4 “31) APoarp oy usyods ouaipne -
SUOI}I9S (uoroas Aresso[3 ur "dsa) sasne[d dAne[al -
1X9] U29M)2q UOISIY0D J)BAID 0} SULI) FULLIDJAI - (s151]) pPaje[[ng UOJRULIOJUT UTRLIID -
sanouniqns - (aa1ssed ‘suonezijeurou Aq pajIew) 219Ymasta 19351321 Y3y -
SUOT}EZI[eUTWIOU JO UOENUIOUO0D Y31y - (%21 JnoyZnoIy spI1) UOI3S 10y pasn) 3ue[s - $3INJ89)J
szoydejour - (sq1aa [epowr) Kpepouu - [eonewweId onsmauly
sjutod;syustungre jo uonnadai - saaneradun - [eo1d43 10 Jueutwio 9
(so1prus Suroueuny) swunipni§ Sap SUNLIZUDUL] - (quodpuess
(uoneonpa ‘AjisIaATun) unpfigsny 9elIsIoaru() - (uone[noLnew) 1y} 43p uv Sunqiaayosury - | Juryoed) woy Aqureursd
(uwrojar) uioyoy - (sndwres wo 9J1)) sndwp) wp uaqay - SIX9[) Sp[al] oNuUeWdS  °§
uonedINpa IaY31Y UBKLISLD) JO WLI0JaI AJISI9ATUN UBULIAD) U J[3S S QU0 SUNRUN|Ide 10] Sdi) wuauo)oudoy  p
(uonejuawngie ‘uonjeue[dxd
‘uonen[eAa ‘uonedlJIsse|d
19339 79 asned ‘JIseuod
103]J5 pue asned (Wos) - uoneuefdxa - -aredwo) ‘uononasul
1senuod pue aredwiod (awios) - (3x21 Jo pu2 je papiaoid Axesso[3 ur A[eroadsa) uonduosap - ‘uoneLieu ‘uonduosap
uoneuSIUINGIE - UONBDIJISSE]D - £3'7) 2IMONIS/UOTOUNJ
UoNEN[BAD - uondNIsuI - [eouoraqy €
uonejuasaid [e10 1oysS 10] SISeq Se asn pue AINJONNS SaNISISAIUN UBOLIDWY PUR UBULIDN) asn [eor3o38epad (q)
1X921 9zATeue 0] ‘uONEONPI IYIIY UIYIM ULIOJDI Jo i3senuod pue aredwod 0] SISeq SB 9AIOS 0} AJISISAIUN UBLLIAN) aruad Jo uonouUNJ [RII0S
Jo o1doy u sawaty Jofew 01 SJUIPMNYS aonponut 0} (q) © Je 9J1{ oruopeose pue sndwed JO asuIs PIm SJUIpIys apiaoid 03 (q) | YUSAD SAIRITUIKIILIOD JO
uonoe Jo ueid 15933ns Aisioamun | asodind Surgoreraso (&)
pue sueronijod £q sydwone uuroyar anbuus 03 (e) UBULIO) © 1€ 9J1] AJISI9AIUN O} SJUIpWYS 10} uonejuauio op1aoid 0} (e) | :asodmg aAyesiununuo) g
(S1uapnys (uonejsuen
(u01212%5 D SV wiofo4 2y ) addriary Sip w0y a1 UDWLIBY) AOf UOUDWIOfUT) dpUaI21PNIS dYISINaP Anf uovuLIofuy ysiSuy) sweu 1xaj, |

(,1X3)U0)) Ul IJXI L, ‘aSIN0I A [9A9] wiody sajdurexa) sisA[eue Jx3) 3Iud3 10J Yromdwedq
(LA

=

Aruitoxt provided by Eic:

E\.



91

(uoyaq[mna,g) Aessa

MIIADI JoOoq
uoyaNponuI

300qG/1X3} UOT}BULIOJUT

MOTAIS)UT [BULIOJ

noda1 Aprys/JeLIoNpa

(€) reuoypa

a[oTie 2AleIRdUIOd SIUAPEIR
A1esso[3/suononnsut

MmaraIdur/dnoId snooj
yo9ads [eonijod
sporuoIyd
1X9) UOT)RULIOJUT
(7) uooures fesmjod
2AljRLIEU
[BOLI0}STY/SMIIATIUY/ATBIUIUINDOD
(£) unodoe [eau10)SIy
(7) saneneu
[euosiad/e[onie armyesy 1adedsmou
MOTAIIUIL [BULIOJ
oonue armyes) 1adedsmou

a[onIe aIyes) ouwzedew
aponre eipadojohous
amyo01q

1X9) UOTJBULIOJUT

a1my29] Yoys

s1amsue [jod uoruido 10ys
Kessa aanejuswingie

() s1on1e aryesy 1adedsmou
suod pue soxd

yoda1 ao110d/A103S 9ATIDIP
(¢) yodar 1edusuels

yodar AT,

/AX3) UOT}RULIOJUT uodar Loans (7) 9pdruonyd (uonoos 1odedsmau
1X9) uoneuLIoJul sue3o[s () 1rodai teoysnes [ w1 Auewr) spe Surjaaen
SAleIIRU MITAIYUI/Q[ONLIR 2INjed) duizedew (¢) Arejuswmoop (2) spe Suisnoy
euosiad/Aessa aAT3O9[Ja1 (2) eadde eonjod | () sponze amyesy 1adedsmou () 1x91 uoneULIOJUT
SAljRIIRU [BOLIOISTY 21m59] 1OYS (g) suooyues jeantjod pied podax
(2) yo9ads 1eonijod sAnelreu jeuosiad/mararayul (7) mararm yodar 1a1EOMm $35.1n03sIp
a[oIUOIYD MOTAI W1 (g)uodar AT () SI2IUNOOUI IDIAIIS A1epuoddg
(1) waod
sAnjerreu [eoryderSoiqoine (7) swkya
aanewreu feuosiad/£103s 1oys (£) ares Aarey Kaeaang Buos uoyssaadxd
(7) wy sneurerp uos 1%9) 9AndLIOSap JI0YS J1sipae Jo
(uoyesioauod suoyd/1ona] [oAou () waod () Annbus uoneuLIoyUI SuLI0J J9Y}0 pue
[BULIO] 331 WM ) A10)S 110US () Buos [oAou Joys moys Areurnd syAom Axesdyy] Suipnyoul
wood wood yeniod jeoryderdoiqoine (uonoas 1adedsmou ¢§35.1N03SIP
[oAa0ou (s) L1015 yoys (7) Kessa aanooqjal suo ui Auewr) spe [euosiad «palanig,,
adioal
unosoe/aAReLIRT [RuosIad () 2aneueu euosiad
(¢) sanewreu euosiad () =181 A1rej s ua1p[Iyd dins uoopes
junoooe [euosiad Anus tewnof (s1) L1035 armgord $35.1N02SIp
() Anus rewnof sAneneu jeuosiod (1) suOLESIIAUOD [ENSED Arewrag
AT RPAT III 194971 I1 PAdT] I 134977

(ouo uey) 210w JI “19JUNOIUI SHUIPN)S
21u28 s1y) 0) SmBuo[aq $)x33 Jo JoquINu sISAPuIaed ur) SISINOISIP AIEpuodIs 03 Lrewitid WO WNMILLIND ()5 Y} SSOIIE SIAIUIL)

£ 9lqeL

O

13

Aruitoxt provided by Eic:

E



Ll

(5918)g URULIDN) OM],,

JoMaIAI)UL
ISIALOR SJYSLL [1ALD

MITAISNUI PAYSIIqn

Suiayar ¢ pue ‘7“1 “syuedionied
orjroads ‘suorssardxa opeworpt

4sed aanjerreu pue jo0ay1od juasaxd
‘2ITJONUIS 9DUDJUIS JO UOTJBLIBA
‘saouauas [eandi[s ‘uorurdo

Jo suoissaxdxa ‘uonsanb 10011

JAnelIeu
[euosiad
‘MITAIU]

SI110)SI[] pUE S3LI0)S

uorun) ueadoang,,

T PAYT]
SULID) JULLI9JAI
uosiad _ ¢ ‘sywedionred oiyroads pue
SI319Ba) “JUspnys s[assmug oﬁo:u% “qo2ads j0a11p pue pajprodax a[otue

‘1911Mm/19)10doyg

Ul [00Y9S [BUOHBUIU]

‘sasne[o ‘SupeuIpiogns ‘dd10A JAISSE]

armyeaj surzeden

3sIn02SIp Junyul[-uteyo ‘agendue]
[embof[oo ‘uorurdo jo suorssaidxa

s1omsue [jod

«l[BM 21 Jo [1ed,, (s)1op0das ‘syjuspmys [o0Yos A1epuosag ‘swra) Sutuiagar uosiad | uorurdo poys
SpUaLIJ ‘Sal[Iue] syuedionied o15109ds “aJ1] AepA12As Jo
J1em a9 o [1ed,, ‘SIUApIYS ‘SIOYOeI ], eweIp AL | Yo9ads o13o[elp “oFenSue] [eibo[jo) BUIRIPNOOP AL
Kuewaan) Lierodwduo)
I [PA97]
SULID)
uerpiend/syuared Suuayaer vosiad | ¢ “syuedronted
saniqisuodsoy JUIpMYS ‘194yded) wooisse]) () | oyroads {(arop ‘2wvu a°7) sau103a)ed
‘sue[d Juae],, ‘uonmuSur [00Y9IS uonysut jooydss (1) JTB[NULIOJ ‘S[EISUINU ‘SUNON pied podoy
suorssaidxa [einboy[od
Justrureyoyuy ‘syuedrotped o110ads ‘sura) Suriiajax UOTJESISAUOD
pue dUI], 921,],, sjuapmIg piek [0oyos uosiad | 7 pue | 909)1ad juasald [ense)
SqQIaA [epouwu ‘suorssaidxa [einboyjod
seniqisuodsay ‘syuediorped orjroads ‘sutio) Juruajar UOL}BSISAUOD
‘sue[d yuarel,, sjuopmg BLI2JAJED JUIPTYS uosiad 7 pue | 199)1ad Jussalg [ense)
PO\ Ssunjedds-urmiiac) ) sudualddxy
1 PA97]
IX3)10)) [BIN303EPAJ __ syuednied # IX9JU0) $3.1n)E3J d1IsIN3uUI] A3 EXTTETS)

21u38 ySnoay) Aymunuod InewIYy) SUIMo[I0]

¥ dlqeL

O

18

Aruitoxt provided by Eic:

E



81

SILOUNO0D
Juryeads-ueuran swzeSew | SIINQUIIE PIPUAIXI ‘SUOTIBZI[BUTLIOU
oy ur uoneonpg 10Y3IYH,, | ueronifod ‘Tomatarayuy [eIMND I0] MIAIIU] ‘suonsonb popus-uadQ | marargyun jeuniog
syuedionred
JI5U33 ‘S9INQLIE PIpUNXI
saLpunod ‘AnTesnes Jo siayIew (sasnepo
Suryeads-ueutien parprus PoppaquId pue uoneUIPIOqNS Ioded uonisod
ap ur uonesnpy I9YJIH,, | SOLOUNOD ‘SISYIILISAY suze3e 9'T) 2IMJONNS SJUINUSS PILIBA ‘podar Aprug
1senuod pue a1edwod
Jo s1ayrew ‘spuedionred oryioads
(SAIIUNOD pue oLsuad ‘suonsanb jesrojoys
Sunyeads-ueutien (zodedsmau) ‘sajoned aanen[eAd ‘Yooads payrodal
ay) ur uoneonpy 19Y3SIY,, | otqnd [erauad ‘1um 1odedsmapN | pue J02IIp OIMONns 20UUIS PAIBA jeuoipy
syuedionted oij15ads pue SuUa3
(SAMUNOD ‘stoydejow ‘sojored aanen[eas
Sunjeads-ueuran (1odedsmou) ‘aapouniqns ‘suorjezijeunuou
ap ur uoneonpy 19YSIH,, | o1qnd fe1ousd ‘TN 1odedsman 2INJoNnSs dUUIS palIeA [euoNnpy
syuedronred
(SALNUNOD J1I9U95 ‘SIONIBU JAISIYOD JonIe
Suryeads-ueutian ‘uonyezijesrdo) “9o1oa aalssed | jsenuod-oredwods
o ut uoryednpy IaySiy,, suonmsul S[onIe SMUIPEdY | ‘SUOHEBZI[BUTILIOU ‘S9)NGLINE Papudlxy JIUISPEIY
SALQUROD
Suryeads-ueuLian (feutio}) | %9} UOBULIOJUT
) w1 uonednp4 19YSIH,, suonmusul ‘sjuepmig | jowrsjul ‘opms uonejuau() | uosrad ol ‘sqI9A Jepou ‘saAnjeroduuy ‘suononnsuy
(SALIUNOd
Sunyjeads-ueunan s19yew Kueuwan) jo sjoej SUONJEZI[BUTWIOY ‘ATB[NqBI0A
ap ut uonednpy 19Yy3Iy,, Korjod ‘suonmnsuy [eINO 0} 9pINg jeIduan) paziferdads “9010A JAISSEJ | 1Xd) uonRULIOJU]
IX3)U0)) Ul )X,
AL PAYT]
SuiI9) Jura)a1 uosiad pi€ PUB (]
Jrem I9)IM ‘a3en3ue] oEWOIP! ‘SaSNE]d 9AIE[aI (1adedsmou)
oy} JO) [[e 9P 1LY, | ‘Iomararoul ‘sjuopryg | Iodedsmou s maralouy ‘suotssaxdxa owmy 4o9y1ad Juasald sjonIe aImes
sajonred SuLioae]]
‘suotssaxdxa fembojjoo ‘syuedronyed
rem surzeSew | oyidads pue oudUIT ‘Swird) SuLLId)AI dnoi3
a1} JO) [[ed oY 1)V, |  I9MIIAIONUI ‘SjUApMIS 12321dg o) 10] MIAIIU] uosiad ¢ pue | ‘suonsonb 1oan( | snooj ‘matAlaiu]

SULIdY

O

20

Aruitoxt provided by Eic:

E



ERIC Repreduction Release form vh0a 7030 Page 1 of 2

"

&
U.S. Department of Education E ﬁ l e
Office of Educational Research and Improvement (OERI) ’

Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

. DOCUMENT IDENTIFICATION:

Tite: e mnre ‘_é_c)here art thou ? Trocing +he rofe of ?zn/‘e s the
Fore g » Langupage Cerri’cee/ s

puthor(s): Corinne Crane /ane/ Galvarnet Dlge Liambeing Hlarnanna /e(ySh;'oﬂaaﬂ—-k

Corporate Source: Publication Date:

OV—

Il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce the identified document, please CHECK ONE of the following three options and sign at the bottom of the page.

The sample sticker shown below will be The sample sticker shown below will be ' .
affixed to all Level 1 documents affixed to all Level 2A documents Thzfsfs(rggIgﬁ:ftg;:rgg%gg&%mg be
. PERMWSSION TO REPROTUCE AND
PERMISSION FO REPRCZ2JCE AND DISSEMINATE THIS MATERIAL IN -
DISSEMINATE TH'S MATERIAL HAS MICROFICHE, &40 IN ELEGTROMIC MZDIA pgf*s’:s‘tf ',?ﬁéﬁ—ﬁg Flg%gi "_’"‘P
BLEM GRANTLD BY FOR ER-C COLLECTION SUBSCRIBERS CNLY. MICROTICHT ONLY HAS BLEN GRANTED Y
HAS BEEY GRANTED BY ‘ "
e \J
Q’\Q g‘(\\Q ((\Q\e
59 S 5@
TO THE ENDUCATIONAL, RESQURCES TO THE EDJCATICHAL RESOURCES N - re
INFORMAT ON ZENTER (ERIC) INFORMATION CENTER 1ZRIC) b aala
1 2A 2B
Level 1 Level 2A Level 2B
—
X L []

Check here for Level 1 release, permitting Check here for Level 2A release, permitting -
reproduction and dissemination in microfiche or reproduction and dissemination in microfiche and r(e:hreo%kuzgzi fg; é-?j\i/seslezrl:irﬁlt?::?ﬁ ’::i::'(;gg?e
other ERIC archival media (e.g., electronic) and in electronic media for ERIC archival collection P onl

paper copy. subscribers only. y.

Documents will be processed as indicated provided reproduction quality permits. If permission to reproduce is granted, but neither box
is checked, documents will be processed at Level 1.

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce this document as indicated
above. Reproduction from the ERIC microfiche or electronic/optical media by persons other than ERIC employees and its system contractors
quires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies to satisfy

Si gn information needs of educators in respqpse to discrete ipquiries.
h Signature: ZL% / :W Printed Name/Pgsition/Title: L)
fre ¢ A2 Olaa framkora
pleasée [Organization/Addfess: \ ] Telephone: FAX:
C?%—Fvwn Univers,: , Deé . %‘Qélx;(jgao”%éos ~
; -Mail Address: ate: j
Ger . Buan Ttercalbrl ‘Conter , ZYbA monkt no o “03/20/03
Washingfon DC 20087 GeorgeFouwn edu- !

lll. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please provide the
following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly available, and a dependable

ERIC

http//Www.cal.org/ericcll/ReleaseForm.html 2/28/03



ERI( Reproduction Release form Page 2 of 2

.

source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more stringent for documents that cannot be
made available through EDRS).

Publisher/Distributor:

JAddress:

Price Per Copy:

Quantity Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant a reproduction release is held by someone other than the addressee, please provide the appropriate name and address:

Name:

JAddress:

V.WHERE TO SEND THIS FORM:

You can send this form and your document to the ERIC Clearinghouse on Languages and Linguistics, which will forward your materials to the
appropriate ERIC Clearinghouse.

Acquisitions Coordinator
ERIC Clearinghouse on Languages and Linguisitics
4646 40th Street NW
Washington, DC 20016-1859

(800) 276-9834/ (202) 362-0700
e-mail: eric@cal.org

p://Www.cal.org/ericcll/ReleaseForm.html 2/28/03



" ERIC Reproduction Release form Page 1 of 2

U.S. Department of Education Enic
Office of Educational Research and Improvement (OERI) e

Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

. DOCUMENT IDENTIFICATION:
™ Genre , whire  art  Hhow? TPAcingy Pt Eole £ Gemrtin ot Foreipr
/ " L o e
Cori Corane | Jrnre| Galvanek . 0lGa.. Liamwdkina, , Mass dmmtoe Ragshiia -
7 ZJ

Corporate Source: .f Pubhication Date: "?ww

[Author(s):

ll. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce the identified document, please CHECK ONE of the following three options and sign at the bottom of the page.

The sample sticker shown below will be The sample sticker shown below will be . .
The sample sticker shown below will be
affixed to all Level 1 documents affixed to all Level 2A documents affixed to all Level 2B documents
PERMISSION TO REPROBUCE AND
PERMISSION TO REPRODUCE AND DISSEMINATE THES MATERIAL IN y . .
DISSEMINATE THIS MATERISL HAS MICROFICHE, AND IN ELECTRONIC MEDIA pgggg?:ﬁ%%ﬁggg%{gi;&”
BLEN GRANTED BY FOR BERIC COLLECTION SUBSCRIBERS ONLY, paigpidy i .
HAS BEEY GRANTED BY KICROFIGHE ONLY HAS BEEN GRANTED &Y
\e \e .
< o *
o P °
TO THE EDUCATIONAL RESOURCES TQ THE EBUCATIONAL RESOURCES -~ N
YA : INFORMATION CENTER (£RIC TO THE EGUCATICNAL RESOURCES
INFORMATION CENTER (ERIC) ERIC) INFORMATION CENTER [ERIC)
1 2A
2B
Levei 1 Level 2A TevelZB

T T +
L] L]

Check here for Level 1 release, permitting Check here for Level 2A release, permitting _
reproduction and dissemination in microfiche or reproduction and dissemination in microfiche and r(e:hreo%kugggifg; é‘ ZYsesleerir:g'teiS: ?n ’:;LT&E&Q
other ERIC archival media (e.g., electronic) and in electronic media for ERIC archival collection P onl

paper copy. subscribers only. Y-

Documents will be processed as indicated provided reproduction quality permits. If permission to reproduce is granted, but neither box
is checked, documents will be processed at Level 1.

I hereby grant o tne £ducational kesources iniormation Center (ERIC) nonexclusive permission o reproduce this document as indicated
above. Reproduction from the ERIC microfiche or electronic/optical media by persons other than ERIC employees and its system contractor

quires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies to satisf
information needs of educators in response to discrete inquiries.

Sign
Signature: . rinted Name/Position/ 1 10e:
here a”""— W Cori .
vi_Coane  Ph.A. Carslidale
please [Organzaton/Address: - . elephone. AFAX.
Geo Bwn_ Mm..vw‘b/ 202-234-574l
. E-Mail Address: Date:

: g ) 3/20/03
| weshingioe | be 2 e 2000 cohnecp o o l2lmele

lll. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please provide the
following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly available, and a dependable

ERIC

CEEERittp://www.cal.org/ericcl/ReleaseForm.html 03/06/2003



.

".ERIC Reproduction Release form Page 2 of 2

source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more stringent for documents that cannot be
made available through EDRS).

[Publisher/Distributor:

[Address:

rice Per Copy:

Quantity Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant a reproduction release is held by someone other than the addressee, please provide the appropriate name and address:

FName:

ddress:

V.WHERE TO SEND THIS FORM:

You can send this form and your document to the ERIC Clearinghouse on Languages and Linguistics, which will forward your materials to the
appropriate ERIC Clearinghouse.

Acquisitions Coordinator
ERIC Clearinghouse on Languages and Linguisitics
4646 40th Street NW
Washington, DC 20016-1859

(800) 276-9834/ (202) 362-0700
e-mail: eric@cal.org

“http://www.cal.org/ericcll/ReleaseForm.html 03/06/2003



